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CIVIC-MORAL TEACHING IN FRENCH 
SECULAR SCHOOLS— PART II 



SAMUEL CHESTER PARKER 
School of Education, University of Chicago 



Summary of preceding article. — In order to provide a back- 
ground for the description and interpretation of the civic-moral 
textbooks of France, the preceding article, which appeared in the 
March Elementary School Journal, contained a description of the 
political, religious, and educational developments in France that 
created the need for the textbooks and for the specific topics 
treated in them. This discussion was arranged under the following 
headings : 

I. Struggle for life of the Third Republic (1870 — ) against 
Monarchists and Clericals. 

II. Parallel battle of republican secular schools (1881 — ). 

III. Program of 1882 for civic-moral teaching. 

The fourth and final subdivision of the discussion is given now. 

IV. TEXTBOOKS FOR CIVIC-MORAL TEACHING 

Jules Ferry described production and function of textbooks. — In 
order to assist teachers in carrying out the official program for civic- 
moral instruction, the state provided training in the normal schools 
and stimulated the production of textbooks as described by Jules 
Ferry in the following quotation from his letter of 1883 to the 
primary teachers of France: 

Not catechisms, hut manuals and sources to supplement personal teaching. — 
Some persons not conversant with modern pedagogy might think that our school 
books on moral and civic instruction were to be a sort of new catechism, but this 
is an error into which neither you nor your colleagues could have fallen. You 
know too well that with the system of free and open competition, which educa- 
tional publications universally enjoy, no book is imposed by fiat of the educa- 
tional authorities. Like all the other books you use, yea, even more than these, 
the text book on moral instruction is a manual and nothing more, an instrument 
which you utilize without becoming a slave to it 

The book should not come between your pupils and you, chilling your words, 
dulling the impression on the minds of your pupils, reducing you to the rdle of 
mere drill master of moral theory. .... 
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Teachers free to choose from varied collection submitted by state. — In order to 
furnish you every means for enriching your teaching with material drawn from 
the best works and to prevent you from being restricted to any particular text, 
I am sending you the complete list of treatises on moral and civic instruction 
adopted this year by the teachers in the different academies. The pedagogical 
library of the principal town in each canton will receive these treatises from the 
ministry, if it does not already possess them, and will put them at your disposal. 
After examining them you are free either to choose one of these works and make 
it one of the regular readers of the class, or else to combine the use of several of 
these texts, all selected, of course, from the general list enclosed; or again you may 
reserve the right to choose extracts from different authors to be read, dictated, or 
learned. It is but just that you should have in this matter as much liberty as 
you have responsibility. But whichever solution you prefer, I cannot too often 
impress this on your mind: Let it be understood that you place your self-respect, 
your honor, not in the introduction of this or that book, but in causing the prac- 
tical teaching of good rules of conduct and worthy sentiments to penetrate pro- 
foundly the rising generation.' 

Typical books in use in 1913 described. — ^The textbooks referred 
to in the above quotation varied greatly in style, while in content 
they followed the list of topics prescribed in the program of studies 
described in the preceding article. I have examined some fifteen 
of these texts which we procured from France about 1913. I shall 
describe briefly six of them as typifying the various methods of 
presenting the civic-moral material in textbook form. The full 
title and place of publication of each book are given in the bibliog- 
raphy at the end of this article. 

Systematic book for high-school age best illustrates democratic 
purpose. — In order to illustrate the end toward which the primary 
instruction is working, we shall describe first a book used in the 
secondary schools at the age when, according to the preface, "the 
pupils are able to understand the theorems of geometry and algebra 
and courses in history full of the spirit of philosophy." The text is 
entitled, Petit Traite de Morale Sociale by Pierre F. Pecaut. 

Ideal of "solidarity" provides fundamental sanction in civic-moral 
teaching. — ^The most striking feature of this "Little Treatise" is the 
long discussion of "solidarity," six chapters out of twenty being 
devoted to this topic. The force of this term is suggested by the 
dictionary's definition of our corresponding English term, "solidar- 
ity," as meaning "an entire union or consoUdation of interests and 

'F. BuissoN and F. E. Farrington, French Educational Ideals of Today. Yonkers-on-Hudson, 
New York: World Book Co., 1919. Pp. 13-14. 
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responsibilities." Interdependence or community of interests and 
responsibilities are also suggestions for the meaning of the term. 
In the French text the following definition of solidarity is suggested: 
"the fact that the individual cannot realize the conditions of his 
organic and spiritual life except through the co-operation, voluntary 
or involuntary, of his fellows."^ 

Subdivisions under solidarity: physical, economic, etc. — Among 
the subtopics under solidarity in this text we find the following: 

(1) physical solidarity — heredity, contagion; (2) economic solidar- 
ity — meaning of wealth, its production as the result of collective 
labor, nature of the solidarity that results from the division of labor, 
solidarity relative to the consumption of wealth; (3) scientific 
solidarity — importance, science as a collective labor; (4) moral 
solidarity — imitation, the opinion of others, education; (5) duties 
that result from solidarity — not to harm or exploit society; to 
co-operate toward social ends with good will ; (6) obligation created 
by the instruction one has received, the responsibility of those who 
know. 

Rights of man: justice, fraternity, property, freedom to think, etc. 
Following the discussion of solidarity, several chapters deal with the 
rights of man, justice and fraternity, rights relative to wealth, the 
right to think, the right to assistance. 

Group organizations : from family to international relations. — 
The book concludes with nine chapters dealing with (1) the family; 

(2) vocation; (3) the nation; (4) the state; (5) the relations of 
nations among themselves. 

French military and international policy typified by a quotation: 
to fight for justice. — The final sections of this text, those which deal 
with war and peace, are particularly illuminating when contrasted 
with the official teachings concerning the exploitation of the world 
which prevailed in Germany at the same time. Under the general 
heading, "Peace," we find this headline, "Peace cannot be the 
acceptance of injustice. Legitimate wars." As examples of the 
latter, the text says: 

It is to the credit of certain European nations that they assisted the efforts 
of Greece to free itself from the domination of the Turk, just as it is the disgrace 
of all European nations to abandon the little Armenian nation to the savage 
oppression of the Ottoman government. 

1 PlEKRE F. Pecaut, Petit Traill de Morale Sociale. Paris : Gamier Freres. (No date given.] P. 12. 
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The true military virtues are necessary and admirable. A nation that be- 
comes incapable of submitting itself to an enlightened discipline, of confronting 
suffering and death in order to defend the right, is a nation that degrades itself. 
It even degrades humanity in giving free passage to injustice. There is one evil 
greater than war; it is a base, cowardly peace, the acceptance of oppression 

In order that war may disappear, it is necessary that nations practice justice. 
The day when each nation renounces the desire to exploit or annex the neighboring 
nation, the day when each extends to foreign peoples the civil rights which it 
accords to its own nationals, will witness the disappearance of war.' 

Story-formed textbook; political adventures of the honest village 
blacksmith who becomes mayor. — The Petit Traite de Morale Sociale 
which we have just described is quite systematic and theoretical in 
character. In striking contrast with it is a textbook entitled, 
You Shall Be a Citizen (Tu Seras Citoyen) for the ages nine to 
thirteen years. This book is organized in regular story form with its 
hero, villain, and attendant characters. The hero of the tale is an 
honest village blacksmith who is persuaded by a physician to 
become a candidate for mayor in the village in order to defeat the 
undesirable politician who has held that office for eight years. 
The campaign contains all the incidents familiar in American elec- 
tions, including the strong-arm opposition of the tough element led by 
a certain hoodlum who plays the part of thief, incendiary, and general 
crook throughout the story. It takes eighty-eight pages of adven- 
tures, discussions, and descriptions of political machinery to bring 
about the election of the honest blacksmith as mayor. The installa- 
tion of the mayor, the plans for a new schoolhouse, a description of 
the village fair, and the escape and capture of a thief occupy the 
next fifty pages. Then follows an account of the visit of the black- 
smith-mayor and the doctor to a meeting of the departmental 
council to make arrangements for the new school building. De- 
feated in their efforts here by the former undesirable mayor, it 
becomes necessary to make a trip to Paris to enlist the aid of the 
deputy (national representative) from the local district who is no 
friend of the former mayor. Finally, the blacksmith-mayor returns 
in triumph to his village, where he bravely rescues the wife of his 
opponent from the flames of her home which has been set on fire 
for revenge by the aforesaid thief and incendiary. The latter is 
shot in his struggle with a policeman ; there is general reconciliation 
of opposing political factions; and (presumably) all live happily 

' PiEEEE F. Pecaut, Op. cil., pp. 194-95. 
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ever afterwards. The book contains three hundred and eighteen 
pages and was written by fimile Ganneron, Secretaire-redacteur au 
SSnat. 

The text contains much civic, historical, geographical, and bio- 
graphical material. — It would appear that this text is intended for 
more or less rapid reading, possibly for supplementary reading. 
While the story tends to carry the reader along, he is being in- 
structed concerning many civic, historical, and geographical 
facts. There are one hundred and thirty-two pictures, many 
descriptions of public places and institutions, anecdotes concerning 
many historical characters such as Rousseau and Lincoln. A 
picture of Lincoln accompanies a discussion of the advantage that a 
democracy offers the humblest citizen in attaining high office. 

In the preface the author states his desire to show "that there 
is a place in the nation for even the most modest citizens who, in 
fulfilling their duties with zeal and fidelity, render eminent service 
to society." 

Colonial expansion of regenerated France emphasized in another 
story book. — Another textbook which is organized in story form is 
Monsieur Pr6vdt by David Sauvageot. It begins as follows : 

Drawing Lots for the Army 

Along the road which runs from the village of Sceaux to the village of Cachan, 
near Arcueil, in the department of the Seine, the conscripts descended singing. 

It was the day for the drawing of lots, only a few months after the fortunate 
expedition of 1881, which had put Tunis (see the map on page 11) under the pro- 
tection of France. 

Hence the conscripts of this year were much happier than those of the pre- 
ceding years; they marched with a determined stride and proudly followed the 
flag of France which had just triumphed for the first time since the unhappy war 

of 1870 Having recently reached twenty years of age, these young men 

had been called to the army to serve France in their turn. 

Heroes fight for country and follow careers as farmer, mechanic, 
and traveler; incidental instruction. — With this attractive beginning, 
the story introduces three young heroes whose separate careers are fol- 
lowed through the story, one as afarmer, another as a mechanic, and 
the third as a traveler. By following the adventures of each, the 
reader is instructed in scientific agriculture, in mechanics and applied 
science from the simplest primitive machines to the most recent 
discoveries, and in the geography and history of France and her 
colonies. In order to bring in the history prior to 1881, an adult 
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character, Monsieur Prevdt, is introduced in the beginning of the 
story. He tells of his adventures as a soldier in the war of 1870, 
particularly of the defense of Paris under Gambetta, of the work of 
the Cross of Geneva (Red Cross), of a heroic rescue of the flag, of 
the reconstitution of France, of the reorganization of the military 
training, and of the conquests in Africa. The colonial expansion 
of France receives particular emphasis. In the later chapters, the 
boys take part in the African campaigns. The general style of the 
military parts of the book reminds an American of "The Boys of 
76." There are three hundred and sixty pages, two hundred and 
twenty-three pictures, and sixteen maps. 

Civic-moral purpose of the author. — In the preface the author 
says to his pupil readers: 

Interest yourself not only in the adventures of my heroes, but also in their 
efforts to do good; so they may retain a place in your memory and remain for 
you friends and guides. 

Summaries of instructional items at ends of chapters. Note ideals of 
military efficiency and justice. — At the end of each chapter are three 
types of summarized material to be remembered by the pupils: 

I. Geographical, historical, and biographical facts; e.g., Tunis: a fine country 
placed in 1881 under the protectorate of France. It is the natural prolongation 
of our colony of Algiers. 

II. Educational ideals; e.g., If my military service calls me to another climate 
than my own, I shall be sober, prudent, moderate, and master of myself. I shall 
make it my duty to take care of my health which concerns France as much as it 
does me; a soldier sick in the hospital imposes upon the country a useless charge. 

I shall always be the adversary of injustice and violence: men are created not 
to hate and fight each other but for mutual love and assistance. 

III. Lists of difficult words for visual spelling taken from the chapter and to 
be read as follows: "amozone" is written with a z; "ancfitre" is written with a c' 

Combination of systematic civic-moral syllabus and supplementary 
stories in a single text. — Another type of book for the older children 
combines the two elements (1) systematic civic-moral syllabus and 
(2) story content by opening each chapter with a series of abstract 
propositions which are followed by stories. For example, in a 
chapter which opens with many theses concerning good health, 
fresh air, temperance, exercise, etc., there is a story of ten pages 
which begins as follows: 



* David Satjvageot, Monsieur Privdt. Paris: Armand Colin. [No date given.] P. 328. 
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A Good Charlatan 
1. An idea of Doctor John Burnet. 

M. John Burnet is an American, bizarre, as many Americans are. He has 
an immense fortune which he has gained as a physician in New York.' 

The story relates how the good doctor retires from business, 
builds himself a home in the country, becomes dissatisfied with 
idleness, and finally equips a most theatrical-appearing "medicine 
wagon" with which he tours the country as a medical missionary, 
teaching, wherever he went, better ideals of health. 

Selections from literature for civic-moral inspiration contained in 
one book. — An entirely different type of book^ contains civic-moral 
selections from great authors arranged systematically under each of 
the headings in the national course of study; e.g., under "duties 
toward the body" are ten selections, including one from La Fon- 
taine, one from Rousseau, one on "sobriety" from Benjamin 
Franklin, etc.; under "duties to the fatherland" are twenty-five 
selections by Gambetta, Victor Hugo, Montesquieu, and other 
authors. The selections from La Fontaine total about twenty- 
five, mostly fables, and far outnumber the selections from any other 
author. One portion of the book gives a brief biography for each 
of the sixty-nine authors represented in the selections. The editor 
states that his work won first prize in 1895, among two hundred and 
eighteen competitors in a contest conducted by a pedagogical 
journal for the best collection of pieces for recitations and readings. 
It is obvious that such a collection is a boon to the instructor in 
civic-morality who desires on appropriate occasions to support his 
instruction by masterly expressions of moral sentiments. 

Treatment of "superstition" illustrates storied material for primary 
children. — Finally we may notice a textbook entitled En route pour 
la Vie {On the Way to Life) which is intended for much younger 
children than the books described above. This book describes 
the experiences and discussions of a brother and sister, eight and 
seven years of age. In connection with their experiences at home, 
in the neighborhood and at school, various topics in the course of 
study described in the preceding article are developed. For 
example, the topic of "superstition" is introduced in the following 
manner: 



' Pierre Laloi, La premiere antUe d'lnstrucHon Morale et d'Instruction civigue. Paris; Armand 
Colin, 1913. P. 28. 

' JuiiEN BoiTEL, Lectures Morales et Recitation. Paris: Armand Colin, 1910. 
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CHAPTER XXII 

Superstition 

"Is it true, papa, that there are hobgoblins?" asked Jacques during supper. 

"What questions you ask!" said Mr. Fleury, astonished. 

"You know," replied Jacques, "my friend Francois, of the Foucherie farm. 
Well, he doesn't like to pass the marsh of Villoiseau, because at night you can see 
little flames dancing on the water. He told me that these are goblins which are 
going their rounds, and if, unluckily, anyone passes, they will chase him until he 
falls down dead." 

Suzanne listened with a frightened air. 

"I didn't believe what Francois said," added Jacques in view of the astonished 
expression of his father. "But since he claimed that Joseph, their old servant, 
had seen hobgoblins, I did not know what to say. I would like to go with you, 
papa, some evening to the marsh of Villoiseau to see for myself if there are such 
little blue flames dancing on the water." 

"Bravo, Jacques, it's a fine thing to want to see for yourself. You are 
courageous and honest. You will, in fact, see little blue flames which are called 
Jack o'lanterns. It is a gas which is formed," etc. 

The chapter continues with explanations of several other com- 
mon superstitions. 

Eradication of mediaeval superstitions by republican teachers 
continues work of Voltaire and Rousseau. — If the reader is familiar 
with the prevalence of mediaeval superstitions among European 
peasantry, he will appreciate the enormous social importance of the 
instruction which is typified by the above quotation — the efforts of 
the leaders in the secular education of France to relieve the people 
of mediaeval terrorism and to make of them enlightened, intelligent 
citizens. This type of instruction suggests the close historical 
continuity which exists between the present republican instruction 
in France and the work of the great eighteenth century social 
reformers, Voltaire, Rousseau, and their colleagues. These men 
sought to "enfranchise the human spirit;" to apply modern science 
to a study of all the problems of physical, organic, and human nature 
for the benefit of humanity; to train children and adults to think 
clearly and effectively as a means of freeing them from the dis- 
tressful control of monarchical and ecclesiastical despotisms. 

Third Republic safe in hands of enlightened citizens. — It is such 
citizens, informed concerning modern natural, economic, political, 
and military science, and inspired by high ideals of solidarity, jus- 
tice, fraternity, and personal and national efficiency, to which the 
Third Republic feels it can safely trust its destiny. 
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Textbooks assist in developing such citizens by varied devices. — ^We 
have seen how these ideals are presented in varied form and with 
varied devices in the several textbooks that we have described and 
which the government advises teachers to use in the same free and 
rational manner in which they desire the ideal French democratic 
citizen to behave. 

SUMMARY 

As indicated in the introduction to these articles, an adequate 
understanding of the content of civic-moral instruction in France 
can be secured only by viewing it as an outcome of the whole 
revolutionary striving for republican government in France in 
opposition to monarchical and ecclesiastical control. In order to 
assist the reader in securing such a view, we presented the following 
four lines of discussion: (1) the national political necessity for 
civic-moral teaching as a safety device to protect the life of the 
Third Republic, (2) the opposition to such republican teaching in 
many rural districts; (3) typical points in the official program for 
developing republican civic-moral ideals in children; and (4) char- 
acteristic textbook material for developing {a) an understanding 
of modern "solidarity;" {b) ideals of local and international 
justice; and {c) scientific, economic, civic, and military efficiency. 

Larger comparative view of national systems of civic instruction. — 
Thus the development of civic-moral instruction in France serves 
admirably as an example of the larger social point of view in educa- 
tion, which regards education as reflecting the dominant forms of 
social control in a community or nation and in turn itself acting as 
a powerful form of social control. The combination of ideals of 
humanity and military efficiency which the French exhibited during 
the recent war is attributed by many French writers in large part 
to the influence of the civic-moral teachings which prevailed in the 
secular schools since 1882. It would be instructive to prepare for 
other nations a comparative discussion of the relation between civic 
instruction and national ideals. Certainly in the case of Germany, 
we find an equally clear-cut example of such instruction reflecting 
and strengthening the dominant national control. In Germany, 
however, before the war, we find a friendly alliance between eccle- 
siasticism and monarchical ideals used as a means of developing 
a nation of willing tools in a colossal scheme for subjugating and 
exploiting the whole world. In the United States, owing to the fact 
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that education is primarily the business of each of the forty-eight 
individual states, there was, prior to the war, practically no official 
national concern with problems of civic-moral instruction. In 
some states where education was highly developed, and a strong 
Americanism prevailed, a fair degree of familiarity with American 
history and social ideals was acquired by the children in the public 
schools. In other states, general ignorance prevailed, while in some 
foreign-born communities, strongly organized anti-Americanism 
was long entrenched. In view of the obvious success of such national 
civic teaching where it has been organized in Europe, would it not 
be wise for the national government of the United States to sub- 
sidize the teaching of American civic-morality in such an attractive 
form that each of the forty-eight states would compel all its children 
to take the course, under secular auspices, in order that the state 
might benefit from the subsidy and the instruction? 
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